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                                          Abstract 
The objective of this research is to describe the Merdeka 
Curriculum and Douglas Brown’s theory of language learning, and 
to analyze the suitability of the Merdeka Curriculum for Arabic 
language learning in relation to Brown’s theory. The Merdeka 
Curriculum emphasizes flexible and project-based learning as well 
as the development of critical thinking skills. These characteristics 
are closely related to Brown’s theory, which highlights several 
fundamental principles in language teaching, such as interaction, 
communicative learning, and the development of authentic 
language skills.The results of the analysis show that the Merdeka 
Curriculum approach is in line with Brown's theory, especially in 
the aspects of increasing student engagement, contextual learning, 
and task-based learning. However, there are challenges in 
implementation, especially related to teacher readiness and 
infrastructure. This research recommends more intensive teacher 
training and the development of resources that support interactive 
and communicative language learning. Thus, this study 
conceptually analyzes the relationship between the principles of the 
Merdeka Curriculum and Douglas Brown’s language learning 
theory, specifically in the context of Arabic language learning, an 
area that has received limited attention in previous studies. 

INTRODUCTION 
Foreign language learning is one of the important components in the ever-

evolving field of education, including in Indonesia. One of the significant educational 
policies in Indonesia is the implementation of the Merdeka Curriculum, which 
emphasizes flexibility, project-based learning, and the holistic development of 
students’ potential (Rismi et al., 2025). Several studies indicate that the implementation 
of the Merdeka Curriculum in language learning has been carried out in various 
contexts with diverse results, such as the use of project-based learning, differentiated 
instruction, and the development of formative and authentic assessment (Melani & 
Gani, 2023). This curriculum is designed to provide greater space for teachers and 
students to determine the direction of learning according to their respective needs and 
potentials. Conceptually, the Merdeka Curriculum is also intended to support the 
development of communicative competence in language learning, although its 
implementation still requires appropriate strategies to optimize students’ language 
skills (Efendi et al., 2025). 
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On the other hand, in the study of language learning, theories proposed by 
scholars continue to serve as the foundation for developing effective teaching 
approaches and strategies. One of the most influential theories in language teaching is 
that proposed by Douglas Brown. Brown a prominent expert in second language 
acquisition, emphasizes several key principles, such as meaningful learning, 
communicative competence, student-centered learning, and the importance of task-
based learning (Tauchid et al., 2025). These theories highlight the significance of 
meaning-focused instruction, authentic communication skills, and the active role of 
students in the learning process (Aldzakhiroh, Nopriansyah, & Arifa, 2024). 

Referring to this perspective, it is important to analyze the alignment of the 
Merdeka Curriculum in Arabic language teaching with the language learning principles 
proposed by Douglas Brown. Arabic, as one of the foreign languages taught in various 
educational institutions in Indonesia, has its own complexities in both teaching and 
learning processes. Therefore, evaluating how the Merdeka Curriculum can support or 
possibly encounter challenges in implementing Brown’s principles in Arabic language 
instruction becomes both relevant and significant. 

Research conducted by Melani and Gani shows that the implementation of the 
Merdeka Curriculum in language learning requires teachers to be more creative in 
designing instruction, using various methods, and adapting lesson planning to students’ 
needs. The results of the study also indicate that the Merdeka Curriculum provides 
opportunities for more active and flexible learning, although challenges still exist in its 
implementation in the classroom (Melani & Gani, 2023). Another study conducted by 
Assyifa and Hadi found that the implementation of the Merdeka Curriculum in 
language learning involves the preparation of instructional components such as 
Learning Outcomes (CP), Learning Objective Flow (ATP), and teaching modules. 
However, there are still obstacles in systematically preparing instructional tools and 
implementing optimal learning strategies (Sofiyanti et al., 2025). The similarity between 
this study and previous studies lies in the focus on the implementation of the Merdeka 
Curriculum in language learning. The difference, however, is that this study does not 
only examine the practical implementation of the curriculum but also analyzes it 
conceptually through the perspective of language learning theory proposed by H. 
Douglas Brown within the context of Arabic language learning. Based on this 
background, this study seeks to strengthen and support the language learning theory 
proposed by H. Douglas Brown, particularly regarding the principles of 
communicative learning, meaningful learning, and student-centered learning. This 
study does not aim to develop a new theory but rather to analyze the extent to which 
the principles of the Merdeka Curriculum align with Brown’s language learning theory 
in the practice of Arabic language instruction. Previous studies have mostly discussed 
the implementation of the Merdeka Curriculum in language learning in general, while 
studies that specifically connect the Merdeka Curriculum with Douglas Brown’s 
language learning theory in the context of Arabic language learning are still limited. 

This study aims to examine the extent to which the Merdeka Curriculum aligns 
with Douglas Brown’s language learning theory in the context of Arabic language 
education. This analysis is expected to provide a clear overview of the strengths and 
weaknesses of implementing the Merdeka Curriculum in supporting effective 
pedagogical approaches, as well as to offer recommendations for future curriculum 
development. Through this analysis, it is hoped that the compatibility between the 
principles of the Merdeka Curriculum and the communicative, participatory, and 
contextual approaches advocated by Brown can be identified, along with potential 
challenges or opportunities to enhance the quality of Arabic language learning in 
Indonesia. 
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METHODS 
To analyze the alignment of the Merdeka Curriculum in Arabic language 

learning based on Douglas Brown’s language learning theory, a qualitative approach 
can be employed. This approach enables an in-depth analysis of concepts, policies, and 
theories through critical interpretation (Dalimunthe et al., 2025). It allows for a 
comprehensive evaluation of the principles of the Merdeka Curriculum and their 
alignment with the key theories proposed by Douglas Brown.  

The method that can be applied is document analysis, the first step is to analyze 
the Merdeka Curriculum in detail to understand its objectives, approaches, and 
principles, particularly in the context of language learning. The second step is to 
identify the main principles of Douglas Brown’s language learning theory. The purpose 
of this analysis is to determine the similarities and differences between the principles 
of the Merdeka Curriculum and Douglas Brown’s language learning theory 
(Aldzakhiroh, Nopriansyah, Nasution, et al., 2024). 

 
Figure 1. Merdeka Curriculum Alignment Analysis 

 
 

RESULT AND DISCUSSION 
Merdeka Curriculum 
Definition of Curriculum 

In Arabic, curriculum is referred to as manhaj, which means a clear path followed 
by individuals in various aspects of life. Etymologically, the term curriculum originates 
from the Greek words curir, meaning runner, and curere, meaning “a racecourse” or “a 
place for running.” Initially, this term was used in the field of sports to denote a 
distance that must be covered in a competition. According to Harold Rugg, curriculum 
is a sequence of experiences that provides maximum benefit for learners in developing 
their abilities so that they can adapt to and face various life situations (Hasibuan, 2019). 
Several other scholars have also defined curriculum as follows: According to Cow, 
curriculum is an instructional plan consisting of several subjects that are systematically 
arranged with the aim of completing a program in order to obtain a degree or 
certificate. According to Arifin, curriculum encompasses all learning materials that 
must be completed within the educational process in an institutional education system. 
According to Mac Donald, curriculum is a plan used as a reference in implementing 
the teaching and learning process (Hermawan et al., 2020). 

Thus, curriculum can be understood as an instructional plan or a set of 
systematically organized subjects designed to complete a program leading to 
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certification. Traditionally, curriculum was viewed as merely a collection of subjects to 
be delivered by teachers or studied by students. This perspective dates back to ancient 
Greek times and, in certain contexts, continues to be used today (Sukmadinata, 2010). 
Curriculum Objectives 

In the educational perspective, objectives refer to the targets set to be achieved 
through educational activities. The expected outcomes and results are formulated 
within agreed-upon objectives. These objectives guide and direct every step and action 
to ensure they remain on the right path and do not deviate. Therefore, besides 
determining direction, objectives also function as mechanisms of supervision and 
control within educational activities. Furthermore, objectives serve as guidelines for 
developing more specific goals (objectives), learning activities, curriculum 
implementation, and evaluation processes to obtain feedback (Hermawan et al., 2020). 
Merdeka Curriculum  

The Merdeka Curriculum is a curriculum that emphasizes diverse intraclass 
learning, in which the content is optimized so that students have sufficient time to 
deepen their understanding of concepts and strengthen their competencies. Teachers 
are given the flexibility to choose various teaching tools so that learning can be adjusted 
to students’ learning needs and interests. The Merdeka Curriculum provides educators 
with the freedom to create quality learning experiences that are appropriate to students’ 
needs and learning environments. The Merdeka Curriculum is an educational policy 
aimed at giving schools and teachers the autonomy to develop curricula that suit 
students’ needs and local contexts. According to Novak, the Merdeka Curriculum 
emphasizes responsive, inclusive, and student-centered learning approaches. This 
curriculum is designed to help students develop 21st-century competencies such as 
problem-solving, creativity, communication, and collaboration. 

The implementation of the Merdeka Curriculum involves various 
interconnected components. According to Haryanto, the success of its implementation 
largely depends on the active role of teachers as learning facilitators who are able to 
assist students in developing skills, knowledge, and attitudes. In addition, Widodo et 
al. state that the Sekolah Penggerak program is an important part of the 
implementation of the Merdeka Curriculum. This program aims to serve as a model or 
center of excellence in implementing the Merdeka Curriculum and to provide 
inspiration and guidance to other schools. 

In terms of curriculum structure, the Merdeka Curriculum tends to integrate 
various subjects and combine interdisciplinary learning. According to Kemdikbud, this 
curriculum structure is designed to provide flexibility for schools in determining 
learning content that is relevant and appropriate to students’ needs. In its 
implementation, the government has adopted various strategies and mechanisms. One 
example is the development of the digital platform ID Belajar, which provides access 
to various learning resources and teaching tools. According to Setiawan, ID Belajar 
can be an effective means of supporting the implementation of the Merdeka 
Curriculum and facilitating technology-based learning. 

According to Hermawan, the main objective of the Merdeka Curriculum is to 
produce graduates who are globally competitive, morally upright, and capable of facing 
the challenges of the times (Hermawan, 2020). The strategies include emphasizing 
project-based learning, developing local curricula, utilizing information technology, 
and strengthening 21st-century skills. The study of the success and failure of the 
Merdeka Curriculum policy implementation is conducted to evaluate the extent to 
which the policy’s goals and strategies are achieved. According to Fitriani et al, several 
factors influencing successful implementation include teacher commitment and 
readiness, support from principals and the government, as well as the availability of 
supporting resources and infrastructure. Successful implementation can be seen from 
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improvements in learning quality, active student participation, and the development of 
students’ skills in accordance with contemporary demands (Tuerah & Tuerah, 2023). 

In the Merdeka Curriculum, evaluations are conducted periodically and 
independently by educational institutions. These evaluations aim to determine the 
steps for curriculum development in each educational unit. The curriculum 
components evaluated in the Merdeka Curriculum include curriculum structure, 
learning and assessment, the use of teaching tools, and the operational curriculum of 
the educational unit. The Merdeka Curriculum uses formative, diagnostic, and 
summative assessments. These assessments are directed toward projects that 
strengthen the Pancasila Student Profile. In the Merdeka Curriculum, the Minimum 
Mastery Criteria (KKM) is replaced with the Learning Objective Mastery Criteria 
(KKTP). KKTP is used to identify students who need additional enrichment or 
remedial support. 
Douglas Brown’s Curriculum Development Model 
Curriculum Development 

Curriculum development is a process of planning, implementing, and evaluating 
a curriculum that ultimately results in a curriculum design. According to Howson, 
Keitel, and Kilpatrick, curriculum developers cannot ignore the social, political, and 
educational systems embedded within the school curriculum (Ardianti & Amalia, 
2022). This greatly influences the success of replicating well-implemented programs in other 

environments or schools. In curriculum studies, models are often used graphically to 
illustrate program components, the relationships among components, and the 
processes of building and implementing programs. In principle, curriculum 
development concerning advances in science and technology must be balanced with 
educational development. On the other hand, society often has limitations in receiving, 
transmitting, and processing information. Therefore, a selective, appropriate, and 
highly relevant program development process is required. To achieve this, a program 
development model with an appropriate approach is necessary (Hermawati et al., 
2024). 

The selection of a curriculum development model is not only based on its 
strengths, quality, and ability to achieve optimal success, but must also be aligned with 
the educational system, educational management system, and the instructional design 
model being used (Mubarok et al., 2021). 
Douglas Brown’s Curriculum Development Model  

Douglas Brown is a well-known figure in the field of language teaching and 
learning. He proposed a language curriculum development model consisting of six 
steps:  

Figure 2. Curriculum Development Cycle
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There are several insights into how Brown’s model has been applied in the 
context of Arabic language teaching. For example, a study used Brown’s model to 
develop an Arabic language performance curriculum based on the standards of the 
American Council on the Teaching of Foreign Languages (ACTFL) (Hasanah et al., 
2021). Douglas Brown argues that language skills learning must adhere to three main 
principles: cognitive, affective, and linguistic. In the cognitive principle, language 
learning should connect instructional material with students’ personal experiences. In 
the affective principle, language skills learning should encourage students to 
confidently use applied language in interaction and communication situations. 
Meanwhile, in the linguistic principle, language learning must include understanding 
and examining cultural aspects related to language learning (Brown, 2019). 

According to Khoirul Huda, Douglas Brown states that language learning is not 
a series of easy steps that can be programmed into a quick do-it-yourself package 
(Ilmiani et al., 2020). This implies that language learning cannot be considered an 
activity with a fixed and standardized approach. From this statement, it can be 
concluded that there is no single language teaching strategy that is considered the best, 
most effective, or most appropriate. In other words, language teaching approaches 
must vary and should not be limited to a single strategy. 
Implementation of the Merdeka Curriculum in Arabic Language Learning 

In this study, we found that a school institution is considered ready to implement 
the Merdeka Curriculum in accordance with the directives of the Kementerian 
Pendidikan, Kebudayaan, Riset, dan Teknologi Republik Indonesia, aiming to improve 
learning and provide greater freedom for students in terms of their learning and skills. 
The Arabic language curriculum itself has undergone many changes throughout its 
development process. These include changes in curriculum objectives, characteristics, 
content, methods or approaches, and evaluation (Wahdah et al., 2023). To implement 
the curriculum in a Madrasah educational institution, teachers should use the KMA 
183 of 2020 textbook as a guideline. This textbook was issued by the Ministry of 
Religious Affairs and updated from previous teaching materials. KMA 183 is 
somewhat similar to KMA 165 of 2016, which focuses on religious subjects and Arabic 
language learning as standards for madrasahs. 

The purpose of this adjustment and implementation is to prepare the nation with 
religious and Islamic thinking. In addition, KMA 184 of 2020, which serves as a 
curriculum guideline to encourage innovation and quality in madrasahs, is designed to 
help madrasahs instill character development and enable them to implement the 
Pancasila Student Profile in their education (Nisa & Ghifari, 2023). In KMA 183 of 
2020, the rationale for Arabic language learning within the Merdeka Curriculum aims 
to prepare students to possess Arabic language competencies that include: The ability 
to express feelings, thoughts, and ideas in Arabic. The internalization of Arabic 
language skills so that they can be used in various situations. The use of Arabic to study 
religion, science, and culture. Language proficiency accompanied by moderate 
behavior and critical thinking. KMA 183 of 2020 also outlines the orientation of Arabic 
language learning: The ability to use Arabic as a tool for global communication. The 
ability to use Arabic to study religion from authentic sources. 

Unlike KMA 183 of 2019, the characteristics of Arabic language learning in 
KMA 183 of 2020, which is widely used by madrasah institutions, show many 
differences. 
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Table 1. KMA 183 of 2019 and  KMA 183 of 2020 

No. KMA 183 of 2020 KMA 183 of 2020 

1. Language Competence (al-kifāyah al-lughawiyyah), which is 
a fundamental competence in language covering four 
language skills: listening, speaking, reading, and writing. 
These language skills must be carried out based on proper 
and correct language elements, including sounds, 
vocabulary, and grammatical rules. 

Improving the Arabic 
curriculum by enhancing 
students’ language skills (al-
mahārah al-lughawiyyah) in 
various situations within the 
madrasah environment or the 
wider community. 

2. Communicative Competence (al-kifāyah al-ittiṣāliyyah), 
which is the competence to perform speech acts in the 
target language across various social contexts, both orally 
and in writing. Arabic should be viewed from the 
perspective of its functionality as a means of 
communication. 

Arabic as a medium for 
developing thinking skills 
 

3. Cultural Competence (al-kifāyah al-thaqāfiyyah), which 
refers to Arabic language learning that incorporates cultural 
elements, including Islamic culture, global culture, and local 
culture. These elements are reflected in the themes or 
topics presented in learning. 

The presentation of Arabic is 
not focused on grammar 

(qawāʿid, naḥwu, and ṣarf) in a 
theoretical sense, but rather on 
functional or applied grammar 

 
In the Arabic language subject, it is clear that it aligns with the competencies 

outlined in KMA 183 of 2020. 
 
Figure 3. There are four language skills presented in each chapter 

discussion. 
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Figure 2. The integration of local culture and academic culture. 

 

Arabic language learning in a particular madrasah institution that implements the 
Merdeka Curriculum should refer to KMA 183 of 2020, which clearly provides space 
for students to develop and refine the three characteristics mentioned in Table 1. There 
are differences in the assessment columns for Arabic language learning between the 
K13 curriculum and the Merdeka Curriculum, as shown in the following table: 

 

Table 2. Skills score in the K13 curriculum. 

No. NISN Name M/F Raport Predicate Description 

1. 00075*** DAB M 85 B Skilled, especially in 
the profession (al-
mihnah). 

2. 00053*** BCL F 90 B Skilled, especially in 
the profession (al-
mihnah). 

 

Table 3. Knowledge score in the K13 curriculum. 

No NISN Name M/F Daily PAS/
PAT 

Rap
ort 

Pred
icate 

Description 

1. 00075*** DAB M 88 95 90 B Having good 
competence, 
especially in the 
profession (al-
mihnah). 

2. 00053*** BCL F 86 86 90 B Having good 
competence, 
especially in the 
profession (al-
mihnah). 
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Table 4. Assessment in the Merdeka Curriculum. 

No. NISN Nane Sumatif PAS/PAT Raport Competency 
Achievement  

1. 00075*** DAB 98 88 90 Demonstrates 
excellent mastery of 
the profession (al-
mihnah). 

2. 00053*** BCL 85 100 91 Demonstrates 
excellent mastery of 
the profession (al-
mihnah). 

In implementing the Merdeka Curriculum in a madrasah educational institution, 
it should comply with the regulations of the Kementerian Pendidikan, Kebudayaan, 
Riset, dan Teknologi Republik Indonesia, which stipulate 1,512–1,692 hours per year 
for the equivalent of Grade XI, with a breakdown of 5 lesson hours (JP) per week or 
180 JP per year. A maximum of 2 JP per week or 64 JP per year may be allocated in 
certain contexts. The total lesson hours do not include Local Content subjects and/or 
additional subjects organized by the educational unit. The time allocation for 1 JP is 
45 minutes (Roziqin & Hotima, 2022). 

The implementation of the Merdeka Curriculum in a madrasah institution 
should differ from the K13 curriculum. In the Merdeka Curriculum, compulsory 
subjects are adjusted according to each specialization, with nine subjects that must be 
fulfilled outside the core compulsory subjects. However, in the implementation of the 
Merdeka Curriculum in madrasahs, there are eleven compulsory subjects. In public 
schools, religious subjects are allocated only two hours, whereas under the Ministry of 
Religious Affairs (KEMENAG), there are eleven subjects, including Al-Qur’an 
Hadith, Aqidah Akhlak, Fiqh, and Islamic Cultural History (SKI). The subjects 
mentioned generally have only a two-hour allocation in public schools. Teaching 
materials are usually completed within 5–6 meetings per chapter, and it is estimated 
that one or two topics need to be repeated due to their high level of difficulty. 

In the implementation of the Merdeka Curriculum, students carry out learning 
as usual in their respective classrooms for compulsory madrasah subjects. However, 
they separate themselves to join their chosen elective learning groups in what is 
referred to as a moving class system. In this system, students can learn comfortably 
according to their selected subjects, so they do not feel bored with monotonous 
learning (Nurmalina & Hasnadi, 2022).  It should be noted that the implementation of 
the Merdeka Curriculum does not only affect students but also impacts the school by 
enhancing the competitiveness of madrasahs and improving the management of 
learning processes (Zarkasi et al., 2022).  

In practice, many students and parents initially feel confused due to the 
curriculum changes in madrasahs. Therefore, the madrasah institution should first 
conduct extensive discussions to provide understanding to students and parents 
regarding the implementation of the Merdeka Curriculum. After such discussions, 
parents can offer guidance in choosing the best options for their children’s future, and 
students will no longer feel burdened by the obligation to master all subjects (Khusni 
et al., 2022). 

Facilities and infrastructure are supporting factors that enhance students’ 
motivation to learn and ensure that learning runs effectively to achieve the desired 
educational goals. Adequate facilities can also increase teachers’ enthusiasm for 
teaching  (Sinta, 2019). Facilities and infrastructure are tools directly related to teaching 
and learning activities that provide comfort in classroom or outdoor learning. Proper 



Oktari, S. J., Jumahir, A. M., Mahbubillah, I., Agil, I. M. bin, & Nopriansyah, B. 
 

 

22  
Al-Faqih: Jurnal Ilmu Keislaman 

 Vol. 1, No. 1, pp. 13-26, 2026 
 
 

and high-quality management of facilities and infrastructure can make learners feel 
more comfortable and engaged in the learning process (Indrawan, 2015).  

 
Table 5. Stages of Curriculum Development and Their Implementation in the 

Merdeka Curriculum 
No Curriculum 

Development 
Stage 

Description Implementation in the 
Merdeka Curriculum 

1 Conducting a 
Needs Analysis 

Before developing a 
curriculum, it is necessary 
to identify learners' needs 
and the context in which 
the language will be used. 
This process can be 
conducted through 
surveys, interviews, and 
observations. 

The Merdeka Curriculum 
provides flexibility for schools 
and teachers to design learning 
based on students’ needs and 
local contexts. In Arabic 
language learning, contextual 
elements and local culture are 
incorporated into the learning 
materials. 

2 Determining 
Goals and 
Objectives 

After identifying the 
needs, clear goals and 
objectives must be 
formulated. These 
objectives should follow 
the SMART principles 
(Specific, Measurable, 
Achievable, Relevant, and 
Time-bound). 

The Merdeka Curriculum aims 
to develop 21st-century 
competencies such as problem-
solving, creativity, 
communication, and 
collaboration. According to 
KMA 184 of 2020, the 
curriculum also supports 
innovation in madrasas, 
character development, and the 
implementation of the Pancasila 
Student Profile. 

3 Selecting 
Content and 
Learning 
Experiences 

Learning content and 
experiences should be 
selected based on the 
curriculum goals. The 
materials must be relevant 
to learners' needs and 
interests, and learning 
activities should be 
interactive and engaging. 

The curriculum structure allows 
schools to determine relevant 
learning content. The 
government also supports 
implementation through digital 
platforms such as ID Belajar. 
According to KMA 183 of 2020, 
Arabic learning aims to develop 
students' ability to express ideas, 
internalize language skills, use 
Arabic to study religion and 
knowledge, and develop critical 
and moderate attitudes. 

4 Organizing 
Content and 
Learning 
Experiences 

Learning content must be 
organized logically and 
coherently through 
sequencing, scaffolding, 
and the integration of 
language skills. 

The Merdeka Curriculum 
integrates different subjects and 
promotes interdisciplinary 
learning. In KMA 183 of 2020, 
Arabic language competence 
includes four language skills: 
listening, speaking, reading, and 
writing, supported by language 
elements such as sounds, 
vocabulary, and grammar. 

5 Implementing 
the Curriculum 

The curriculum must be 
implemented 
systematically and 
consistently. Teachers are 

The Merdeka Curriculum allows 
teachers to choose teaching 
methods and tools according to 
students' needs. However, the 
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expected to apply various 
strategies and techniques 
to accommodate diverse 
learning styles and needs. 

broad flexibility sometimes 
creates additional administrative 
burdens for teachers, making the 
implementation not fully 
optimal. 

6 Curriculum 
Evaluation 

Curriculum evaluation is 
necessary to determine 
whether the objectives 
have been achieved. It can 
be conducted through 
tests, observations, and 
feedback from teachers 
and students. 

In the Merdeka Curriculum, 
evaluation is conducted 
periodically by each educational 
unit. It includes diagnostic, 
formative, and summative 
assessments and is often linked 
to projects that strengthen the 
Pancasila Student Profile. 

 
CONCLUSION 

This study aims to assess the alignment between the Merdeka Curriculum and 
Douglas Brown’s language learning theory in the context of Arabic language education. 
The results of the analysis indicate that the Merdeka Curriculum, which emphasizes 
flexible, project-based learning and critical thinking, is aligned with the theory 
proposed by Douglas Brown, which focuses on language teaching principles such as 
interaction, communicative learning, and the development of authentic language skills. 
Challenges in implementation have been identified, particularly regarding teacher 
readiness and infrastructure. Intensive teacher training and the development of 
resources that support interactive and communicative language learning are 
recommended. The Merdeka Curriculum offers flexibility and autonomy for educators, 
encouraging quality learning tailored to students’ needs and local contexts. However, 
effective implementation depends on active teacher facilitation, supportive school 
initiatives, and digital learning resources such as the ID Belajar platform to enhance 
interactive and technology-based education. To ensure successful implementation, 
commitment from teachers, school leaders, and government support, along with 
adequate resources and infrastructure, is essential. 

 
Words of Thanks  

Praise be to God, who has facilitated the preparation of this research. The 
researchers would like to express their gratitude to: first, their parents, who have prayed 
for them and always provided motivation. Second, the researchers would like to thank 
the lecturer of the Curriculum Development course, Ustadz Idrus Muchsin bin Agil, 
who has guided the process of preparing this research. Third, the researchers would 
like to thank their colleagues who have helped together in the preparation of this 
research. 
Statement 
Authors' Contributions 

Sri Jomila Oktari & Al Magfira Jumahir: Original manuscript writing and 
compilation, conceptualization, data accuracy; Ilman Mahbubillah & Beri 
Nopriansyah: Visualization, methodology; Idrus Muchsin bin Agil: Language 
enhancement, investigation. 
Funding Statement 

The authors declare that no financial support was received for the research, 
writing, and/or publication of this article. 
Conflict of Interest 

The authors declare that this research was conducted without any conflict of 
interest. 



Oktari, S. J., Jumahir, A. M., Mahbubillah, I., Agil, I. M. bin, & Nopriansyah, B. 
 

 

24  
Al-Faqih: Jurnal Ilmu Keislaman 

 Vol. 1, No. 1, pp. 13-26, 2026 
 
 

Ethical Approval 
The place or location studied has agreed to conduct the research and is willing 

to have the results of this research published. 
 

REFERENCES 

Aldzakhiroh, N., Nopriansyah, B., & Arifa, Z. (2024). Idārah Tanfīdz Barnāmaj Ta’līm 
Al Lughah Al-‘Arabiyah Litarqiyah Kafāah Al-Lughah. Al Mi’yar: Jurnal Ilmiah 
Pembelajaran Bahasa Arab Dan Kebahasaaraban, 7(2), 643–656. 
https://doi.org/10.35931/am.v7i2.3745 

Aldzakhiroh, N., Nopriansyah, B., Nasution, A. H., & Fikri, S. (2024). Bahasa, Bias 
Gender dan identitasnya pada buku al’arabiyah li al’indunisiyyin. Al Mi’yar: Jurnal 
Ilmiah Pembelajaran Bahasa Arab Dan Kebahasaaraban, 7(1). 
https://doi.org/10.35931/am.v7i1.3044 

Ardianti, Y., & Amalia, N. (2022). Kurikulum Merdeka : Pemaknaan Merdeka 
Perencanaan Pembelajaran di Sekolah Dasar dalam. Jurnal Penelitian Dan 
Pengembangan Pendidikan, 6(3), 399–407. 
https://doi.org/10.23887/jppp.v6i3.55749 

Brown, H. D. (2019). Prinsip pembelajaran dan pengajaran bahasa. 
Dalimunthe, S. M., Asmaniah, N., Habsi, S. P., & Nopriansyah, B. (2025). Embracing 

The Digital Era : A Literature Review On Digital Technologies For Arabic 

Language Learning Among Young Learners. Abjadia : International Journal of 
Education, 10(4), 992–1008. https://doi.org/10.18860/abj.v10i4.37094 

Efendi, T. A., Prihantini, A. fajar, & Miranda, O. E. (2025). Is Current English 
Language Curriculum and Its Practice Designed to Develop Young Learners 

Communicative Competence. Pendas : Jurnal Ilmiah Pendidikan Dasar, 10(4), 226–
243. https://doi.org/10.23969/jp.v11i01.37506 

Hasanah, M., Mubaligh, A., Sari, R. R., Syarofah, A., & Prasetyo, A. (2021). Arabic 
Performance Curriculum Development: Reconstruction Based On ACTFL And 
Douglas Brown Perspective. Ijaz Arabi Journal of Arabic Learning, 4(3), 779–801. 
https://doi.org/10.18860/ijazarabi.v4i3.11900 

Hasibuan, M. Y. (2019). Managemen Kepala Sekolah Dalam Implementasi Kurikulum 
Pendidikan di Madrasah Ibtidaiyah Swasta Arridho Tanjung Morawa. Jurnal At-
Tazaka, 03, 42. 

Hermawan, Y. C. (2020). Konsep Kurikulum dan Kurikulum Pendidikan Islam. Jurnal 
Mudarrisuna, 10, 37–38. 

Hermawan, Y. C., Juliani, W. I., & Widodo, H. (2020). Konsep Kurikulum dan 
Kurikulum Pendidikan Islam. Jurnal MUDARRISUNA: Media Kajian Pendidikan 
Agama Islam, 10(1), 34–44. https://doi.org/10.22373/jm.v10i1.4720 

Hermawati, K. A., Rohmatuszahroh, A. I., Afrihadi, Akbar, M. F. R., Yusuf, M. H., & 
Utami, L. D. (2024). The Relevance of Tyler’s Curriculum Development to 
Islamic Education 5.0. Jurnal Tarbiyatuna, 15(2), 106–115. 
https://doi.org/10.31603/tarbiyatuna.v15i2.10810 

Ilmiani, A. M., Ahmadi, Rahman, N. F., & Rahmah, Y. (2020). Multimedia Interaktif 
Untuk Mengatsi Problematika Pembelajaran Bahasa Arab. Al-Ta’rib: Jurnal Ilmiah 
Program Studi Pendidikan Bahasa Arab, 8(1), 17–32. 
https://doi.org/10.23971/altarib.v8i1.1902 

Indrawan, I. (2015). Pengantar manajemen sarana dan prasarana sekolah. Deepublish. 
Khusni, M. F., Munadi, M., & Matin, A. (2022). Impelementasi Kurikulum Merdeka 

Belajar di MIN 1 Wonosobo. Jurnal Kependidikan Islam, 12(1), 60–71. 
Melani, A., & Gani, E. (2023). The Implementation of the Merdeka Curriculum in 

Teaching Indonesian Language at SMP Negeri 16 Padang. Journal of Education and 
Humanities, 1(2), 23–32. https://doi.org/10.59687/educaniora.v1i2.28 



Analysis of the Alignment of the Merdeka Curriculum in Arabic Language Learning 
with Douglas Brown’s Theory 

  
 
 
 

 

25 
 

Al-Faqih: Jurnal Ilmu Keislaman 
 Vol. 1, No. 1, pp. 13-26, 2026 

 
 
 

Copyright holder: 

© Oktari, S. J., Jumahir, A. M., Mahbubillah, I., Agil, I. M. bin, & Nopriansyah, B. (2026) 

First publication right: 

Al-Faqih: Jurnal Ilmu Keislaman 

This article is licensed under: 

CC-BY-SA 

Mubarok, A. A., Aminah, S., Sukamto, Suherman, D., & Berlian, U. C. (2021). 
Landasan Pengembangan Kurikulum Pendidikan di Indonesia. Jurnal Dirosah 
Islamiyah, 3(2), 103–125. https://doi.org/10.17467/jdi.v3i2.324 

Nisa, A. K., & Ghifari, M. Al. (2023). Implementasi Kurikulum Merdeka pada 
Pembelajaran Bahasa Arab di Madrasah Aliyah Negeri 1 Kendari. Al Mi’yar: Jurnal 
Ilmiah Pembelajaran Bahasa Arab Dan KebahasaAraban, 6(2), 627–646. 
https://doi.org/10.35931/ am.v6i2. 2685 

Nurmalina, & Hasnadi. (2022). Sistem Pembelajaran Moving Class Sebagai Upaya 
Dalam Meningkatkan Motivasi Belajar Peserta Didik. Al-Ikhtibar: Jurnal Ilmu 
Pendidikan, 9(1), 12–19. https://doi.org/10.32505/ikhtibar.v9i1.633 

Rismi, Haifaturrahmah, & Rezkillah, I. I. (2025). Implementasi Kurikulum Merdeka 
dalam Pembelajaran Bahasa Indonesia untuk Meningkatkan Kemampuan 

Berpikir Kritis Siswa Sekolah Dasar. Pendas : Jurnal Ilmiah Pendidikan Dasar, 10(4), 
327–336. https://doi.org/10.23969/jp.v10i04.35026 

Roziqin, M. K., & Hotima, N. (2022). Peran Kepala Sekolah dalam Penerapan 
Kurikulum KMA Nomor 183 dan Nomor 184 Tahun 2019 di MTsN 3 Jombang. 
Journal of Education and Management Studies, 5(3), 9–14. 
https://doi.org/10.32764/joems.v5i3.697 

Sinta, I. M. (2019). Manajemen sarana dan prasarana. Jurnal Islamic Education Manajemen, 
4(1), 77–92. 

Sofiyanti, E., Rasiman, & Sumarno. (2025). Implementation of Merdeka Curriculum 
At SMP Negeri 1 Kedungwuni Pekalongan. Prima Magistra: Jurnal Ilmiah 
Kependidikan, 6(2), 133–144. https://doi.org/10.37478/jpm.v6i2.4966 

Sukmadinata, N. S. (2010). Pengembangan Kurikulum Teori dan Praktik. Remaja 
Rosdakarya. 

Tauchid, A., Muhid, A., Khudlori, A., Ayunda, N. A., Lee, A., & Jisoo, C. (2025). 
Investigating communicative language teaching through meaning-based tasks and 
processing strategies to strengthen learners’ oral performance. Journal of Research 
in English Language Teaching and Linguistics (JRELL), 1(2), 153–169. 
https://doi.org/10.65431/jrell.v1i2.30 

Tuerah, R. M. S., & Tuerah, J. M. (2023). Kurikulum Merdeka dalam Perspektif Kajian 
Teori: Analisis Kebijakan untuk Peningkatan Kualitas Pembelajaran di Sekolah 
Roos. Jurnal Ilmiah Wahana Pendidikan, 9(19), 979–988. 
https://doi.org/10.5281/zenodo.10047903 

Wahdah, Y. A., Najihah, N., & Nasiruddin. (2023). Karakteristik Pengembangan 
Kurikulum Bahasa Arab Maharoh Qiroah dan Kitabah. Al Mi’yar: Jurnal Ilmiah 
Pembelajaran Bahasa Arab Dan Kebahasaaraban, 6(1), 257–278. 
https://doi.org/10.35931/am.v6i1.1640 

Zarkasi, T., Muslihatun, M., & Fajri, M. F. M. (2022). Madrasah dalam platfom 
kurikulum merdeka belajar. Jurnal Gema Nurani Guru, 1(2), 71–79. 


